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Pupil premium strategy statement Bovingdon Primary 
Academy 

This statement details our school’s use of pupil premium (and recovery premium) 

funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  414 

Proportion (%) of pupil premium eligible pupils 7.5%  

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022-2023 to 2025-2026 

Date this statement was published 20th December 2022 

Date on which it will be reviewed September 2023 

Statement authorised by Shereen Breslin 

Pupil premium lead Casey Molloy 

Governor / Trustee lead Paula Bradbury 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £36,675 

Recovery premium funding allocation this academic year £3,625 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

*Recovery premium received in academic year 2021 to 
2022 can be carried forward to academic year 2022 to 
2023. Recovery premium received in academic year 2022 
to 2023 cannot be carried forward to 2023 to 2024.  

 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£40,300 
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Part A: Pupil premium strategy plan 

Statement of intent 

As part of creating our PP Strategy, we recognise the importance of considering the 

context of the school and the subsequent challenges. What we have outlined in this 

statement is intended to support the needs of disadvantaged pupils though the 

expectation is that non-disadvantaged pupils’ needs will be met also. We will do this 

by using research to support decisions made around the usefulness and 

implementation of different strategies.  

We will carefully consider the needs of the individual as challenges are varied and 

our intention is to draw from the perspectives of those who know the child best but 

always ensuring measures draw from research. We recognise that in order for 

disadvantaged pupils to make good progress and to achieve high attainment in all 

areas of the curriculum as well as socially and emotionally, supportive measures 

must be individual to the child and their needs. This includes children who may be 

in danger of falling behind as well as those who are high attaining.  

As recognised by the EFF we acknowledge that ‘good teaching is the most 

important lever schools have to improve outcomes for disadvantaged students’ and 

we intend to focus heavily on developing the quality of teaching through focused 

CPD of teachers and strong recruitment processes.  

The key principles of our strategy:  

• quality first teaching 

• ensure disadvantaged pupils are suitably challenged and supported in work they 

are set  

• appropriate measures in place to intervene when need is identified  

• a focus on the basics for Reading, Phonics, Writing and Maths  

• Support and training for staff working with disadvantaged pupils • Individualised 

approach to address barriers  

• Clear, responsive leadership – setting high aspirations and responsibility for 

raising attainment to all staff.  

Whilst our strategy adopts the recommended EEF tiered approach we recognise 

that many elements of the strategy will overlap categories and that the balance of 

the approach will vary from year to year as the school’s and students’ priorities 
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change. We also ensure that in order to make the biggest difference we focus on a 

small number of strategies. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Internal assessments indicate that Reading attainment among 
disadvantaged pupils is below that of non-disadvantaged pupils 
therefore inhibiting most if not all areas of learning. 

 

On entry to Reception class in the last 2 years, approximately 50% of 
our disadvantaged pupils arrive below age-related expectations 
compared to 46% of other pupils. 

2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics 
than their peers. This negatively impacts their development as readers. 

3 Internal assessments indicate that writing attainment among 
disadvantaged pupils is below that of non-disadvantaged pupils. On 
entry to Reception class in the last 2 years, approximately 50% of our 
disadvantaged pupils arrive below age-related expectations compared 
to 28% of other pupils. 

4 Internal assessments indicate that writing attainment among 
disadvantaged pupils is below that of non-disadvantaged pupils. On 
entry to Reception class in the last 2 years, approximately 50% of our 
disadvantaged pupils arrive below age-related expectations compared 
to 28% of other pupils. 

5 Our attendance data over the last 2 years indicates that attendance 
among disadvantaged pupils has been between 2-5% higher than for 
non-disadvantaged pupils. 12.98% (2019-20), 14% (2020-21) of 
disadvantaged pupils have been ‘persistently absent’ compared to 87% 
(2019-20), 86% (2020-21) of their peers during that period. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading 
attainment among 

KS2 reading outcomes in 2024/25 show improved reading 
levels among disadvantaged students and a smaller 
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disadvantaged pupils at 
the end of KS2. 

disparity between the scores of disadvantaged students 
and their non-disadvantaged peers. This includes 
expected+ 

Improved phonic 
knowledge and 
understanding among 
disadvantaged pupils. 

KS1 phonic screening test outcomes in 2024/25 show 
improved phonic understanding among disadvantaged 
students and a smaller disparity between the scores of 
disadvantaged students and their non-disadvantaged 
peers. A stringent plan in place to support any children 
not on track to reach expected. 

Improved writing 
attainment among 
disadvantaged pupils at 
the end of KS2. 

KS2 writing outcomes in 2024/25 show improved writing 
levels among disadvantaged students and a smaller 
disparity between the scores of disadvantaged students 
and their non-disadvantaged peers. This includes 
expected+ 

Improved maths 
attainment for 
disadvantaged pupils at 
the end of KS2. 

KS2 maths outcomes in 2024/25 show improved maths 
levels among disadvantaged students and a smaller 
disparity between the scores of disadvantaged students 
and their non-disadvantaged peers as well as better 
fluency overall. This includes expected+ 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing from 2024/25 
demonstrated by: • qualitative data from student voice, 
student and parent surveys and teacher observations • a 
significant reduction in low self-confidence • a significant 
increase in participation in enrichment activities, 
particularly among disadvantaged pupils 

To achieve and sustain 
improved attendance for 
all pupils, particularly 
our disadvantaged 
pupils. 

Sustained high attendance from 2024/25 demonstrated 
by:  

• a smaller overall disparity in attendance figures between 
disadvantaged students and their non-disadvantaged 
peers  

• a reduction in the % of disadvantaged students who are 
persistently absent 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 7,460 
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of 
standardised 
diagnostic 
assessments - NFER. 
Training for staff to 
ensure assessments 
are interpreted and 
administered correctly 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction: Standardised 
tests | Assessing and Monitoring Pupil 
Progress | Education Endowment 
Foundation | EEF 

1, 3, 4 

Purchase of further 
DfE validated 
Systematic Synthetic 
Phonics resources to 
secure stronger 
phonics teaching for all 
pupils – Little Wandle. 
This includes its 
implementation and 
training of staff. 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 
comprehension), particularly for 
disadvantaged pupils: Phonics | Toolkit 
Strand | Education Endowment 
Foundation | EEF 

2 

Improve the quality of 
social and emotional 
(SEL) learning.  

 

Thrive approaches will 
continue to be 
embedded into routine 
practices and 
supported by 
professional 
development and 
training for staff. 

 

Introduce ‘Zones of 
Regulation’ to help 
children manage their 
emotions 

There is extensive evidence associating 
childhood social and emotional skills 
with improved outcomes at school and 
in later life 

 

(e.g., improved academic performance, 
attitudes, behaviour and relationships 
with peers): 
EEF_Social_and_Emotional_Learning.p
df(ed 
ucationendowmentfoundation.org.uk) 

5 
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost:  £14,662 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Implementation of a 
program to improve 
reading for less able 
readers: BRSP.  

This will support any 
pupils falling behind 
including those who 
are disadvantaged. 

 

Purchase and 
implementation of 
Lexia  

Oral language interventions can have a positive 
impact on pupils’ language skills. Approaches 
that focus on speaking, listening and a 
combination of the two show positive impacts 
on attainment: Oral language interventions | 
EEF (educationendowmentfoundation.org.uk) 

1 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support.  

Phonics approaches have a strong evidence 
base indicating a positive impact on pupils, 
particularly from disadvantaged backgrounds. 
Targeted phonics interventions have been 
shown to be more effective when delivered as 
regular sessions over a period up to 12 weeks:  

 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 18,178 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Thrive sessions to 
promote positive 
mental health for 
all pupils including 
those who are 
disadvantaged. It 
will support the 
social and 
emotional needs of 

Support targeted at the specific needs of the 
children. Positive mental health is important to 
children flourishing at school and it is known that 
children with emotional and behavioural 
difficulties have an increased risk of exclusion or 
leaving education without any qualifications.  

 

5 
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pupils with all 
children benefiting 
from either group 
or one-to-one 
sessions. 

Thrive support can be an effective method to 
support pupils in increasing positive mental health 
either as part of a group or one-to-one:  

 

Promoting positive mental health and wellbeing in 
primary schools | Impact: Journal of the Chartered 
College of Teaching 
(https://impact.chartered.college/article/promoting-
positive-mentalhealth-wellbeing-primaryschools/) 

Embedding 
principles of good 
practice set out in 
the DfE’s 
Improving School 
Attendance advice. 

This will involve 
training and 
release time for 
staff to develop 
and implement 
new procedures 
and appointing 
attendance/support 
officers to improve 
attendance.  

Introducing our 
Attendance 
aardvark and our 
Punctuality 
Penguin 

The DfE guidance has been informed by 
engagement with schools that have significantly 
reduced levels of absence and persistent 
absence. 

6 

Contingency fund 
for acute issues 

Based on our experiences and those of similar 
schools to ours, we have identified a need to set a 
small amount of funding aside to respond quickly 
to needs that have not yet been identified. 

ALL 

 

Total budgeted cost: £ 40,300 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

In the academic year 2020/21, 100% of disadvantaged children reached age related 

expectations+ for Reading with 75% reaching age related expectations+ for writing and 

75% of children reaching age related expectations+ in maths. No children reached 

above age related expectations for writing but 25% of disadvantaged children reached 

above age related expectations in both maths and Reading.  

This is an increase from the academic year 2019/20 where 80% of disadvantaged 

pupils reached age related expectations+ for Reading and 60% reached age related 

expectations for both writing and maths.  

Despite being on track during the first year (2018/19), the outcomes we aimed to 

achieve in our previous strategy by the end of 2020/21 were therefore not fully realised 

with no disadvantaged children reaching above age related expectations.  

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact. 

The children were given access to high quality teaching but, as evidenced in schools 

across the country, school closure was most detrimental to our disadvantaged pupils, 

and they were not able to benefit from our pupil premium funded improvements to 

teaching and targeted interventions. This is despite support being offered to keep some 

interventions going.  

Although overall attendance in 2020/21 was lower than in the preceding year at 88%, it 

was lower than the national average (90%). We have identified that the disadvantaged 

children will have been impacted by Covid-19 which has been reflected nationally. We 

also identify that the term ‘vulnerable’ has expanded to include disadvantaged groups 

who are not reported in the pupil premium numbers.  

Our assessments and observations indicated that pupil behaviour, wellbeing and 

mental health were significantly impacted last year, primarily due to COVID-19-related 

issues. The impact was particularly acute for disadvantaged pupils. We used pupil 

premium funding to provide wellbeing support for all pupils, and targeted interventions 

where required as part of the continued implementation of the Thrive program including 

having a trained Thrive adult onsite. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year.  

Programme Provider 

Thrive Thriveapproach 

  

 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

N/A 

The impact of that spending on service pupil premium eligible pupils 

N/A 
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Further information (optional) 

Additional activity Our pupil premium strategy will be supplemented by additional 

activity that is not being funded by pupil premium or recovery premium. That will 

include:  

• continuing to offer a wide range of high-quality extracurricular activities to boost 

wellbeing, behaviour, attendance, and aspiration. Disadvantaged pupils will be 

encouraged and supported to participate.  

• utilising a trained member of staff to support children in a one-to-one situation with a 

specific area of academic need. 

 

Planning, implementation, and evaluation  

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected. We also 

commissioned a pupil premium review to get an external perspective. We triangulated 

evidence from multiple sources of data including assessments, engagement in class 

book scrutiny, conversations with parents, students and teachers in order to identify the 

challenges faced by disadvantaged pupils. We also used the EEF’s families of schools 

database to view the performance of disadvantaged pupils in schools similar to ours 

and contacted schools with high-performing disadvantaged pupils to learn from their 

approach. We looked at a number of reports, studies and research papers about 

effective use of pupil premium, the impact of disadvantage on education outcomes and 

how to address challenges to learning presented by socio-economic disadvantage. We 

also looked at studies about the impact of the pandemic on disadvantaged pupils. We 

used the EEF’s implementation guidance to help us develop our strategy, particularly 

the ‘explore’ phase to help us diagnose specific pupil needs and work out which 

activities and approaches are likely to work in our school. We will continue to use it 

through the implementation of activities. We have put a robust evaluation framework in 

place for the duration of our three-year approach and will adjust our plan over time to 

secure better outcomes for pupils. 

 


